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The p resent study investigated truan cy and its 
re lat ionship to four variables : f ami ly var iables ( family 
struc ture an d income), peer re lation ships, delinqu ency 
and s chool v ariables (academic perf o rmance and 
r e 1 a t ionship with teachers). Partie ipan ts consisted of 
29 ad olescen ts in alternative high s choo 1 settings : 12 
(41.4 pe rcen t) were males and 17 (58 .6 per cent) we re 
f emal es. Pa rticipants ranged in age from 14 -19. The 
Cor re lationa 1 Method was utili zed in this study. The 
measu ring in strument used was a Like rt-typ e scale with 
75 it ems to measure the variab les mentioned above. The 
design invol ved the use of the Pears on r t o analyz e the 
data. In addition to the Pear son r, descr iptive 
stat i sties such as the mean and stan dard d eviation were 
used. The results revealed that there was not a 
significant relationship between truancy and 
relationship with parents (Pearson r = .009), peer 
relationships (Pearson r = .309), delinquency (Pearson r 
= .187), academic performance and relationship with 
teachers (Pearson r = .382). However, a low positive 
relationship was found between truancy, peer 
relationship and academic performance. 
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Every parent, guardian or other person residing 
within this state having control or charge of any 
child or children between their seventh and 
sixteenth birthdays shall enroll and send such 
child or children to a public school, a private 
school, or a home study program that meets the 
requirements for a public school, a private school, 
or a home study program; and such child shall be 
responsible for enrolling in and attending a public 
school, a private school or a home study program .. 
  unless the child's failure to enroll and 
attend is caused by the child's parent, guardian or 
other person, in which case the parent, guardian or 
other person alone shall be responsible. Any 
parent, guardian or other person residing in this 
state who has control or charge of a child or 
children and who shall violate this code section 
shall be guilty of a misdemeanor and upon 
conviction thereof, shall be subject to a fine not 
to exceed $100 or imprisonment not to exceed 30 
days or both at the discretion of the court having 
jurisdiction (Mandatory Education Act of Georgia). 
Truancy (unexcused absence) is a product of the 
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creation of compulsory school attendance laws (Sommer, 
3985). In the United States compulsory school 
attendance laws were enacted in the period between 
1918 and 1952 to address three types of pressures or 
needs: (1) to avoid the exploitaiton of children in 
the work place, (2) to integrate and acculturate the 
growing numbers of immigrant children and (3) to provide 
educational opportunity for all children in the nation 
(Levine, 1984 and Sommer, 1985). 
Despite the enactment of the compulsory attendance 
laws, truancy is still a universal problem confronting 
professionals in the field of education today. In 
Georgia, truancy is defined as fifteen or more unexcused 
absences (Levine, 1986). 
Hanson and Hoeft (1983) stated that truancy means 
failure for students, teachers and administrators. 
Barth (1984) and Sommer (1985) emphasized that truancy 
has an affect on the child, the family, the school and 
the community. The student is not equipped with the 
tools for a successful future (ie. a quality education). 
The school's legitimacy is threatened and it looses 
financial assistance. The society's economic prosperity 
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is affected by this lack of educational skills which is 
associated with unemployment, delinquency and crime. 
Rodell (1979) also stated that absence from class 
"represents not only a financial loss for most school 
districts, but more important, a societal loss in terms 
of unrealized potoential." 
Hoback (1976) and Johnson (1976) perceived 
adolescent truancy as symptomatic of a larger problem or 
problems. Researchers offer various explanations for 
truancy. The causes of truancy has shifted from the 
individual, to the family, the school and the peer 
group. Gordon T. Morris in his article entitled "The 
Truant" (1972), mentioned another factor that is 
contributing to truancy. He stated that " Today's 
kids are looking for kicks, and kicks too often mean 
drug abuse. The current drug culture is doing more than 
its share to increase truancy, directly or indirectly." 
Novy and Donohue (1985) and Nielsen and Gerber (1979) 
revealed that truants reported involvement in drugs or 
alcohol. 
Chauhan (1968) stated that "the conceptual 
framework for truancy is that of disorganization, both 
of the individual and the society of which he is a 
member. Truancy may be taken, both as a consequence and 
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a cause of disorganization." Gordon (1973) was also 
quoted in an article by Washington (1973) as stating 
that " today's truant is simply a product of our 
frantic modern society." 
Howard, Hayes and Atkinson (1986) found the reasons 
for truancy varied with gender. They stated that male 
truants exhibited behavior characteristics of the 
conduct disordered youth in which "truancy is only one 
part of a behavior pattern where impulsivitiy and a 
disregard for social norms is prevalent.” In contrast, 
females truant as a means of asserting their autonomy. 
The literature also revealed that the rate of truancy 
increases with age and grade level (Levanto, 1975 and 
Grimshaw & Pratt, 1987). 
If the youth of today are to become the future 
leaders, the society is responsible for providing them 
with an education. Gross (1979) emphasized that in 
orde r to assi st adolesce nts in functioning effectively, 
it i s society ' s duty to assi st them in realizing the 
impo rtance of ru les and regu lat ions (why they came about 
and why they are necessa ry ) . H e also stated that 
ado 1 escent.s must learn t he p rop er channels for affecting 
chan ge when t hey feel ch ange is necessary. 
Parents and profess iona Is in the education system 
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should be familiar with the factors 
this behavior. Knowledge about the 
one step toward its prevention. 
involved in causing 
causal factors is 
STATEMENT OF THE PROBLEM 
"What is the impact of the family, school and peers upon 














m o t i v a t 
SIGNIFICANCE/PURPOSE OF THE STUDY 
purpose of this study is to obtain feedback 
stud en t regarding the reason(s) fo r his/her 
absence from school. 
order to assist the student in adju sting or 
g to the school environment, it is essential to 
from the student what is affecting his/her 
attendance. Effective intervention cannot occur 
by assuming the causes of truancy, 
ring the writer's placement with EXODUS, she 
aware of the tremendous problem schools were 
ncing with truancy. She implemented an incentive 
at North Avenue/All Saints Academy (one of the 
sites to which she was assigned) in an effort to 
e students to attend school regularly. 
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The writer conducted extensive research on truancy 
in order to examine the causal factors that contributed 
to truancy and the techniques used to improve 
attendance. She discovered in her research that there 
was very little investigation on the role of the social 
worker in dealing with truancy. Therefore, the writer 
feels that there is a great demand for research in this 
area in order to begin filling the gaps which exist in 
the social work profession regarding the causes of 
truancy and how social workers can intervene. 
The results of this study will be submitted to 
EXODUS in order to assist them in understanding and 
combating the problem of truancy. 
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CHAPTER II 
REVIEW OF THE LITERATURE 
The 1 it eratur e review has been subd ivided into 
f ou r secti on s: (1) the student, (2) the family, (3) the 
pee r group a nd ( 4 ) the Bchoo1. 
The Student 
Sever a 1 resea rcherB attributed the problem of 
t ru ancy to t he ind ividual. Accordin g to 1 King ( 1959) 
"Si nee it is the c hi Id who is truant ing, the so lution 
may be f ou nd here . She went on to say that the child 
may be unhappy with the school environment for a variety 
of reasons and truancy is a means of escape. King 
(1959) also attributed truancy to the individual's 
inability to establish good relationships with peers. 
Adams (1978) investigated the hypothesis that students 
who attend school have common social traits which 
differentiate them from students who do not attend. He 
found the regular attenders appeared to have a greater 
desire for achievement and improvement of self, appeared 
to be more efficient in planning the use of their time, 
possess less social skill (a contrast to King's results 
which found poor peer relationships among truants) and 
show more of a need to be aggressive than the non- 
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attenders. He concluded that the non-attenders did not 
enjoy the school situation and are unable to see the 
value of an education. Howard, Hayes and Atkinson 
(1986) and Little and Thompson (1983) stated that 
truancy reflects maladaptive or inadequate coping 
abi1ities. 
The Family 
Familial or home factors were also considered to 
influence school attendance. Nielsen and Gerber (1979) 
revealed that the families of truants had multiple 
stressors such as a lower socioeconomic status, single 
parent family structures, overcrowding, three or more 
children, relocation, unemployment and alcoholism. 
Hegner (1987) also found the following stressors 
affected school attendance: chemical abuse by family 
members and/or students, single-parent families, step¬ 
parents or siblings, sexual promiscuity, lack of home 
supervision and a breakdown in parent-child 
communication. Abbott and Breckinridge (1970) blamed 
the family for truancy. They stated that "the evil of 
irregular attendance can be cured only if it is 
understood: and it can be understood only by studying it 
at the source, that is, in the homes which are so 
largely responsible for it." Berg, Hullin, McGuire and 
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Tyrer (1977) also revealed that the home backgrounds for 
truants (and delinquents) were less satisfactory than 
the family backgrounds of other children. 
Family. Sir_ueiu£fi. 
The family structure was one variable that 
researchers found influenced school attendance. Edwards 
(1965) found that the school attendance was better when 
there was a father in the house. She stated that this 
could be attributed to the fact that there is more 
stability in the family when the father is present. 
Levanto (1975) also found that the attendance was better 
if the student lived with both parents. Levine (1986) 
found that children in single parent families have a 
greater degree of vulnerability to stress in comparison 
with other children. Gross (1977) attributed truancy to 
the lack of an authority figure in the home and having 
no value placed on education. Little and Thompson 
(1983) pointed out that both parents and teachers may be 
responsible for truancy. 
Family, Economic. S_.ta.tus. 
Guest (1959) stated that economic security is 
essential in order for the family to function 
adequately. She stated that not only does income affect 
family life, but many fsmily problems have economic 
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implications. Edwards (1965) supported the hypothesis 
that attendance is related to the economic status of the 
family. King (1959) also supported this hypothesis. 
She stated that "a child who does not receive emotional 
and financial security in his home is an unhappy child." 
Summer (1985) stated that some of the British and 
American studies found a relationship between truancy 
and lower economic status and other studies did not. 
E_anLLli£Ll Rfi-lationahiB-S. 
The type of relationship that exists between family 
members is of extreme importance. Sommer (1985) found 
marital discord in the families of truants. Nielsen and 
Gerber (1979) found the relationship between truants and 
their families to be distant and negative. Gordon 
(1961) emphasized that the kind of relationship that 
exists in the home is more important than the type of 
environmental conditions. Gordon conducted a study 
which revealed a correlation between type of father- 
child relationship and truancy. She found an accepting 
relationship between father and child tended to create 
emotional security within the child which resulted in an 
improvement in behavior and school attendance. 
According to Novy and Donohue (1985) it has been 
observed that families which are integrated are more 
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successful at fighting against antisocial influences 
from the peer group or the community. The literature 
also revealed that truancy was associated with poor 
parenting practices or skills. 
Larental Attitude 
Parental attitude toward education and absenteeism 
also affects the child's school attendance. Guest 
(1959) found that in families where school attendance 
was highly regarded, absences were less frequent. In 
contrast, truancy was greater among families in which 
parents found excuses for their child’s absences. 
Gordon (1961) also concluded that the attitude of a 
child's parents influences his/her school attendance. 
He stated that "the attitudes which prevail in the 
child's home are in a degree reflected in his school 
behavior." In addition, Edwards (1965) reported that 
when parents had negative attitudes toward school 
activities and did not participate in them, their 
children were absent more. On the other hand, when 
parents had positive attitudes toward school activities 
and participated in them, their children were better 
attenders. Brown (1987) found that even though the 
attitudes of parents of truants were positive in their 
views of their child's school, it was also observed that 
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many of the parents did not actively participate. 
Additional information from Nielsen and Gerber 
(1979) reveal other familial factors. It was common to 
find another member in the family who was also truant 
and/or repeated a grade. Piotrkowski and Katz (1982) 
conducted a study that investigated the effects of the 
mother's occupation on the child's school behavior. 
Results reveal that skill utilization was positively 
associated with academic performance or achievement. In 
other words, parents whose .jobs permit them to use their 
skills and training encourage the acquisition of 
academic skills in their children. Job autonomy was 
negatively associated with school attendance. In the 
article they also mentioned two studies which revealed 
that "fathers with occupational self-direction valued 
independence in their children. Lack of self direction 
was associated with valuing conformity to external 
authority. 
The Peer Group 
The literature revealed that truants were found to 
have close friends who were also truants themselves 
(Johnson, 1976 and Nielsen & Gerber, 1979). King (1959) 
stated that a child is inclined to truant or participate 
in other delinquent behavior for peer acceptance. Novy 
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and Donohue (1985) also stated that youths tend to seek 
the respect of their peers either by excelling 
academically or by alternative means, including 
delinquency. The peer group activities of truants 
frequently included other forms of delinquent behavior. 
In fact, delinquency and the problem of running away are 
associated with truancy by a few researchers (Levine, 
1986; Hanson and Hoeft, 1983; Chauhan, 1968; Sommer, 
1985; Berg, et, al., 1977; King, 1959; and Howard, Hayes 
and Atkinson, 1986). While the majority of truants had 
close relationships with peers, a few reported feeling 
"ostracized" by peers. 
The School 
The impact of the school is of special concern to 
many researchers. Factors related to the school 
environment are the following: difficult courses, 
boredom, and poor relationships with teachers and 
classmates. 
Reid (1987), Sommer (1985), Ziesemer (1984) and 
Nielsen and Gerber (1979) found that students perceived 
their school and teachers as the primary cause of their 
truancy rather than themselves, their homes, or their 
social and economic conditions. In contrast, the staff 
members blamed the student and his/her family (Ziesemer, 
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1984). Surrency (1957) stated that "it is within the 
school and its surrounding environment that the problem 
arises, hence, it becomes necessary that the student who 
has been absent or who has become a behavior problem be 
adjusted to the school, its environment and its 
purpose." Wright (1978) conducted a study which 
indicated that school factors such as the population 
density, amount and age of staff members, and courses 
offered affected the attendance of students. Reynolds 
(1987) also examined the relationship between school 
factors and truancy. He identified four characteristics 
of schools that were effective in combating truancy: 
(1) Student involvement in positions of 
responsibility in the school. 
(2) Parental involvement in the school 
(3) High expectations of the teachers 
(4) A reward system rather than punishment was 
utilized to improve attendance 
Teachman (1979) addressed the issue of in-school 
truancy which revealed that it is also a problem for 
students to attend classes once they come to school. 
However, despite their dislike for school, many 
students consider it to be important to their futures 
(Nielsen and Gerber, 1979). 
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Heilsen and Gerber revealed that, certain responses 
by the school can act as a stimulus for more truancy. 
Frequently, the response is negative, for example 
administering some form of punishment. They stated that 
truancy is a threat not only to the student's education, 
but also to the school. 
Academic. EexXormaric^ 
Several researchers reveal that there is a positive 
correlation between regular school attendance and 
academic performance (Davis, 1975; Rodgers, 1980; 
DuFour, 1983; Garcia, 1979; Jett and Platt, 1979; 
Rodell, 1979; and Hegner, 1987). Neilsen and Gerber 
(1979) found that many of the conflicts with teachers 
related directly to difficulty with school work. They 
felt that the limited academic ability was a 
contributing factor for some of the students, however, 
for the majority of the students, motivational and 
emotional factors, in particular difficult/poor student- 
teacher or peer relationships seemed more important. 
Dunn as early as 1947 stated that attendance and 
academic performance were interrelated, although she did 
not determine the degree to which they were related. 
Waltzer (1984) found poor attendance to be associated 
with below academic performance. Novy and Donohue 
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(1985) revealed that truants reported failing one or 
more subjects in school. They stated that the students 
were pressured to perform academically. Nielsen and 
Gerber also revealed that truants repeated grades. 
Combination of Factors 
However, there are many researchers who support the 
hypothesis that the causal factors such as family, 
school variables, peer pressure and other social 
influences are related to each other and should not be 
considered in isolation (Hegner, 1987; Novy and Donohue, 
1985; Sommer, 1985; Nielsen and Gerber, 1979; Levanto, 
1975; Cimmarusti et al., 1984; King, 1959; Edwards, 
1965; Johnson, 1976 and Barth, 1984). 
Intervention Techniques 
Researchers have suggested many intervention 
techniques to improve school attendance. The techniques 
suggested reveal that intervention must occur at all 
levels (with the child, the family, the school and the 
community). The intervention techniques are as follows: 
Punishment 
Students who frequently violate the attendance 
policy of their school received disciplinary actions 
such as suspension, detention, expulsion and non-credit 
for classes (Garcia, 1979; Perlberg, 1980; Byrne, 1981; 
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Carruthers, 1980; DuFour, 1983 and Konet, 1983). The 
students perceived contacts with the school personnel 
(eg. the assistant principal) and decisions such as 
detention to be punitive and ineffective. The outcome 
or consequence of such contacts results in more 
hostility between students and staff members. 
Students who attended school regularly received 
incentives/rewards (DuFour, 1983; Hoback, 1976 and 
Rieck, 1984). Payment (money) as an incentive for 
regular attendance received disapproval from researchers 
(Dawson, 1980 and Berg, 1981). 
Utilisation. of Community Ke.sources/Agencies 
The logs! S.y.£.tem was utilized a great deal to 
assist with truancy if other disciplinary action failed 
(Doughtery, 1983; and Rodgers, 1980). Ziesemer (1984) 
found a descrepancy between the perception of truant 
students and the school staff regarding the 
effectiveness of court intervention. The students felt 
contact with the court had a positive effect. Students 
received protection from physical abuse, neglect and 
incest, treatment and educational services for 
themselves and their family. On the other hand, school 
personnel perceived the court process as ineffective. 
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Ziesemer attributed this difference in opinion to the 
high expectations of the school staff and their 
perceptions of the purposes of court. The school 
personnel perceived the court process as punitive. They 
expected the court to enforce attendance and to see an 
immediate and dramatic improvement in the attendance of 
their students (Ziesemer, 1984). NieLsen and Gerber 
(1979) also reported that most students perceived their 
contact with the legal system positively. 
In contrast, Berg, Hullin, McGuire and Tyrer (1977) 
found the legal procedure of court adjournment to be 
more successful than court supervision. 
Handson and Hoeft (1983) discussed an intervention 
program that offered parents a choice of working with 
counselors in the school/community or facing the legal 
system. Stewart (1984) also discussed a diversionary 
program that acted as a supportive system, rather than 
facing a formal court hearing. 
The Child Welfare System offered their services to 
truants and their families (Johnson, 1976). Committees 
and health agencies offered their assistance by giving 
referrals (Konet, 1983 and Rodgers, 1980). 
C^mmunio a t i Qii haiween P a re oka and Sc.hQ.al P.e.r.saim.e.1 
The school personnel contacted parents to inform 
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them of their child's absence from school and to find 
out if the child has an excused absence. Telephone 
calls, home visits and conferences were the most common 
methods of communicating with parents. Johnson (1976) 
found the conferences to be effective in generating 
change. He felt the opportunity for distortion was 
minimized, and this was probably the first time parents 
became aware of the extent and seriousness of their 
child's school problems. In addition, the school 
learned about the family and how their problems might be 
contributing to the student's problems and education. 
Researchers also emphasized the importance of obtaining 
the cooperation of parents in order to combat the 
problem of truancy (Gordon, 1961; LeCrone, 1978; 
Suprina, 1979; Byrne, 1981 and Konet, 1983). According 
to Nielsen and Gerber (1979), a few students reported 
that parental attention would be sufficient to deter 
their truancy. 
AlLaxira t_iy.& S_CTIO.Q1JS and Programs. 
Alternative school settings and programs were 
utilized to assist truant students (Davis, 1975; 
Suprina, 1979; Rodgers, 1980; White, 1980 and Rieck, 
1984 ) . 
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Coping and Study Skills 
Teaching the students coping and study skills were 
also recommended (Unger, Douds and Pierce, 1978; 
Christen and Brown, 1982). 
Additional Assistance 
A few of the articles also suggested employing an 
attendance clerk and using the computer to assist in 
monitoring the attendance of students. 
Counseling 
Murgatroyd (1987) emphasized that in order to 
counsel students and respond approprlately, it is 
essential to understand the motives of truancy. He 
stated that " A counseling strategy not carefully 
planned, or based upon a wrong reading of the underlying 
motives of the pupil's experiences, may become a part of 
the pupil’s problem rather than a part of the solution 
to that problem." 
Hegner (1987) suggested holding conferences with 
students to determine their needs. Thomas, Weikel & 
Faris (1982) and DuFour (1983) also suggested individual 
counseling using the team approach (staff members) to 
assist truant students. 
Waltzer (1984) suggested group therapy using 
behavioral therapy and staff members to assist truant 
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students. Rodell (1979) and Little and Thompson (1983) 
also discussed using group therapy to assist truant 
students in developing a sense of se 1 f-responsib1ity, 
positive relationships and respect for others. 
Social Work Intervention 
Several researchers suggested the roles and 
intervention techniques that should be utilized by the 
social worker. Gordon (1961) stated that it is the role 
of the social worker to assist the student and his 
family to improve his attendance and develop a more 
positive attitude of education. Barth (1984) emphasized 
that social workers consider intervention at the 
elementary school, level. Little and Thompson ( 1983) 
recommended the use of Family Systems Theory for social 
work practitioners in the school setting. 
Levine (1976) and Johnson (1976) stated that the 
role of the school social worker was to serve as a 
liaison between the home, school and community. The 
social worker was instrumental in informing both systems 
(school and the agency) about each other. Ziesemer 
(1984) also emphasized that the social workers must 
divide their time between working with the student, and 
working with the school and community in order to create 
the type of atmosphere in which all students can 
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successfully learn. He stated that "school social 
workers can often unconsciously reinforce and adopt the 
school staff's perceptions that the solution to the 
problem lie outside the school. It should be recognized 
that although individual students do require unique out- 
of-school services, school staff and programs are also 
essential to dropout prevention." In addition, he 
stated that school social workers need to work with 
other school personnel to "implement and improve school 
programs and services that increase academic success." 
He stated that school social workers can work with other 
social services in the community to utilize the court 
system as a means of obtaining assistance for students. 
Ziesemer felt that social workers could also be 
instrumental in changing the perceptions of other staff 
members regarding the purpose of the court. It is 
important that they see the court not only as a "part of 
the enforcement process, but also as a process for 
protecting students and assisting them in obtaining 
additional services." 
Johnson (1976) said it was the casewoker's 
responsibility to help clients define the problem and 
formulate a g>lan to improve his/her attendance. He also 
addressed one of the problem areas school social workers 
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encountered. He stated that the goals of the school, 
family, student and the agency sometimes conflicted and 
as a result it was sometimes unclear who was the client. 
Reid (1987) suggested that there are few studies 
that investigate the relationship between truancy and 
social work intervention. He suggested three steps to 





Two theoretical orientations were utilized in this 
study. They were the following: (1) Systems Theory, and 
(2) Developmental Theory. 
Systems Theory focused on the impact of systems 
such as the family, the school and the peer group on the 
school attendance of adolescents. The writer examined 
the type of relationship students had with their family 
members (parents and siblings), peers and teachers in 
order to determine who would have the most influence on 
their behaviors. 
In addition to the family relationships, other 
familial factors (family income, family structure, 
parental education, history of parents school attendance 
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and parental involvement in school activities) were also 
examined to determine whether or not they influenced the 
student's attendance. 
The school system and the community as a whole may 
unconsciously contribute to the problem of truancy. For 
example, a student residing in a home or community which 
places little value on education will not see the 
importance of obtaining an education. The atmosphere of 
the school also determines whether or not the student 
will remain or leave. The writer examined areas such as 
the student's relationship with teachers and classmates, 
their academic performance, and their attitude towards 
education . 
Developmental Theory acknowledges the importance of 
the peer group to the adolescent. To be identified as a 
group member and accepted by peers is essential in 
building ones self-identity and self-esteem. 
Developmental theorists pointed out that fulfilling peer 
expectations takes precedence over the expectations of 
their parents or school. During this stage in their 
development, adolescents are also concerned about 
establishing heterosexual relationships. In addition to 
social changes, cognitive or mental development occurs. 
In his book "Human Development" Bigner (1983) stated 
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that adolescents have greater flexibility in thought 
processes, but they remain egocentric. He also stated 
that the adolescent has the "emerging ability to use 
logic and reasoning as well as abstract thinking." 
Definition of Terms 
Truancy is defined as fifteen or more unexcused 
absences. 
Exc.US.eii absence, is one in which the student has a 
valid reason(s) for not attending school. For example, 
an illness, death in the family and legal matters. The 
student must provide a doctor's statement or written 
excuse from his parent/guardian if he was absent for 
five consecutive days. 
Unexcuseii absence is any absence for an 
unauthorized reason, or absence not accompanied by a 
written permission from a student's parent or guardian. 
Statement of Hypotheses 
Null Hypotheses: 
H(0)1: There is no significant relationship between 
poor parental relationships and truancy. 
H(0)2: There is no significant relationship between poor 
relationships with teachers and truancy. 
H(0)3 : There is no significant relationship between peer 
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H ( 0 )4 : 
H ( 0 ) 5 : 
H ( 0 ) 6 : 
H ( 0 ) 7 : 
pressure and truancy. 
There is no significant relationship between poor 
academic performance and truancy. 
There is no significant relationship between 
adolescents reared in single-parent families and 
truancy. 
There is no significant relationship between 
adolescents reared in low income families and 
truancy. 
There is no significant relationship berween 





The Correlational Method was used in this study. 
It is a research design that measures the degree of 
relationship between two or more variables. 
The writer examined whether or not variables such 
as poor relationship with authority figures (parents and 
teachers), peer pressure, family structure, family 
income, academic performance and delinquency were 
related to truancy. 
Sampling 
A sample of convenience was utilized in the present 
study. This is a form of nonprobability samples, 
therefore, the probability of population members being 
included in this type of sample is not known. The 
objective of the sample of convenience is to use 
subjects that meet the requirements for the study. 
Twenty-nine adolescents, males snd females between 
the ages of .14 - 19 with irregular attendance from 




The research setting for this study was North 
Avenue/All Saints Academy and St. Luke's Academy, which 
are two of the Cities in Schools Programs operated by 
EXODUS, Incoporated. 
EXODUS defines its purpose as being "to reach out 
to young people in need of special assistance and reduce 
the number of dropouts in Atlanta." It is a private- 
nonprofit organization. 
EXODUS serves the needs of young people (ages 14 - 
18) who require an alternative high school setting. The 
most predominant kinds of problems that the students 
present are the following: 
1. Poor Attendance 
2. Tardiness 
3. Cutting Classes 
4. Disruptive Behavior 
5. Negative Self Image 
6. Problems relating to parents, peers and staff 
members 
7. Drug/Alcohol abuse 
8. Poor Academic Performance 
9. Unemployment 
10. Legal Matters (eg. violation of probation, 
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arrests) 
11. Child Care Needs 
12. Medical Needs 
EXODUS offers services to 725 students at five 
locations : 
1. Rich's Academy (Rich's Downtown Store, 45 Broad 
St., S. W., 30302) 
2. North Avenue/All Saints Academy (27 North Ave., 
N. E., 30308) 
3. St. Luke's Academy (419 Peachtree St., N. E., 
30365) 
4. West End Academy (1325 Gordon Street) 
5. Central Academy (Bass Building, 1010 Euclid 
Ave., N. E. 30307) 
6. Southside Cities in Schools Project (Southside 
High School, 801 Glenwood Ave., S. E., 30312) 
The predominant referral sources are the Atlanta 
Public Schools (Principals and Counselors), Court 
Systems, Social Service Agencies and current Cities in 
Schools students and their parents. 
The programs and services offered by EXODUS are the 
following: 
1. EDUCATION PROGRAM 
A. Tutoring 
30 
B. Testing/Assessment (Basic Skills Test, SAT) 
C. Vocational Testing 
0. Career Development 
E. Preparation for College 
2. COUNSELING PROGRAM 
A. Individual Counseling 
B. Group Counseling 
3. EMPLOYMENT PROGRAM 
A. Job Training 
B. Job Placement 
4. LEGAL ASSISTANCE PROGRAM 
A. Probation Monitoring 
B. Juvenile Court 
5. RECREATIONAL PROGRAM 
A. Gym Day 
B. Dance 
6. YOUTH DEVELOPMENT PROGRAM 
A. Student Leadership Development 
B. EXODUS Players 
7. PHYSICAL HEALTH 
A. Physical Assessment 
B. Medical Treatment 
8. PUBLIC ASSISTANCE PROGRAM 
A. Housing 
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B. Financial Aid 
C . Clothing 
D. Day C ar e 
E. Food Stamps 
F. Medicaid 
Data CollecLtion. Er.CM2.estu.ne. 
The questionnaire consisted of 75 items that used 
the Likert-type scale. The responses ranged from 
strongly agree to strongly disagree. The questionnaire 
examined the following variables: familial factors 
(relationship with family members, family structures, 
family income, parental involvement in school 
activities), peer relationships, academic performance, 
relationship with teachers, and delinquent behaviors. 
The writer conducted a review of the literature in 
search of instruments that were previously validated 
measuring variables such as those listed above. 
Appropriate items were selected from questionnaires of 
Master's thesis and reworded (Adams, 1978; Edwards, 
1965; King, 1959; Gordon, 1961 and Guest, 1959). 
Da.t.a Analysis 
The statisitic that was utilized to analyze the 
data is called the Pearson r. It is a statistic that 
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summarizes t:he strength of the relationship between two 
variables and ranges from 0 (zero) to +1.00 or -1.00. 
In addition to the Pearson r, other descriptive 
statistics such as the mean and standard deviation were 
used to analyze the data. 
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CHAPTER IV 
PRESENTATION OF RESULTS 
The Pearson r analysis revealed no significant 
relationship between truancy and variables such as 
relationship with parents, peer pressure, delinquent 
behaviors, academic performance and relationship with 
teachers (refer to Table 1). Thus supporting the null 
hypotheses that there is no significant relationship 
between truancy and the variables mentioned above. 
However, a low positive relationship was found between 
truancy and peer pressure (Pearson r = .309) and school 
variables such as academic performance and relationship 
with teachers (Pearson r = .382). 
The means and the standard deviations for parental 
relationship, peer relationship, delinquency, academic 
performance and school relationship subscales are 
presented in Tables 8 through 11. There was no 
significant difference found on the standard deviation 
and mean scale scores. 
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Table 1 
Pearson r Analysis. o£ Lruan.ay and. Relationships Hiili 
Parents*. Peers JL. Teachers..,.. Deliny.uene.y_ and. Acad.eml.c. 
Par f o r manc_e_.. 
Variable Pearson r 
Parental Relationships . 009* 
Peer Relationships . 309* 
Delinquency . 187* 
Academic Performance and 
Relationship with Teachers . 382* 
* Not, significant at .05 
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Table 2 indicates that of the 29 participants, 
12 (41.4%) were male and 17 (58.6%) were female. 
Participants ranged from ages 14 to 19 (Table 3) with 
the majority of students being between the ages of 16 - 
18. Most of the students (15) reported that they began 
missing school between ninth through twelveth grade. 
Approximately 3(10.3%) did not respond to this question. 
In an effort to determine if other family members 
were truant, information was gathered on the attendance 
history of parents and siblings, and the educational 
level of parents. Tables 6 and 7 (refer to Appendix A) 
revealed that 15 or 51.7% of the students' mothers and 
fathers were secondary school graduates. The percentage 
of students that gave an affirmative response to the 
question "Did your sisters or brothers have a problem 
with regular school attendance?" was 37.9 (or 11 
students). The majority of the students also gave a 
negative response regarding whether or not their mothers 
and fathers had poor attendance. 
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Table 2 
Students b.y. Sex 
Sex Frequency Percent 
Male 12 41.4 
Female 17 58.6 
Table 3 
Students bx âge 
Age Frequency Percent 
14 2 6.9 
15 3 10.3 
16 8 27.6 
17 7 24.1 
18 7 24.1 
19 2 6.9 
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The results also revealed that most of the students 
(or 12) agreed their parents were not involved in 
Parents Teachers Association meetings. The majority of 
the students (14) also agreed their parents were not 
involved in other school activities or program. 
A high percentage of students (69 percent) reported 
they consider education important or valuable. Most of 
the students (16) rated themselves as average. 
The income level of the students revealed that many 
of the participants (11 or 37.9%) indicated that their 
family income level was 17,000 and over (refer to Table 
4) . Ho response was received from 7 students for this 
question. This finding does not support the hypothesis 
that truants are reared in low income families. 
Most of the participants 19 or 65.5% reported being 
from single-parent familiy structures (refer to Table 
5) . Thus supporting the conclusions made by other 
researchers that family structure influences truancy. 
A low percentage (17.2 %) agreed that they missed 
school to impress their friends. Most of the students 
(14) reported they were liked by their peers, and that 
their parents were not difficult to get along with. 
A high percentage (51.7% or 15) of students reported 
that they got along well with their teachers. 
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Examination of the delinquency variables revealed 
the following results: 17.2 percent of the participants 
reported that they were involved with the legal system, 
20.7 percent were involved in fights and 17.2 percent 
reported that they consumed alcoholic beverages. 
T ab1e 4 
F. amity. Income of. .the. Students 
I ricome level. Frequency P e r c e n t 
0 - 4,999 3 10 . 3X 
5,000 - 8,999 3 10. 3X 
9,000 - 12,999 2 0 . OX 
13.000 - 16,999 3 10 , 3 X 
17,000 and over 1.1 37 . OX 
Il i s s lug 7 24 , IX 
Table 5 
Ejajnilx S.txu.c_Luxe. QZ. £_tudsiiis. 
Family Structure Frequency Percen t 
Single Parent 19 65.5 
F5 o t h Parents 6 20.7 
Mother/Father and 
a S tep-parent 1 3.4 
Another Relative or 
Guardian 3 10.3 
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CHAPTER V 
SUMMARY AMD CONCLUSIONS 
The results of the study revealed no significant 
relationship between truancy and the variables measured 
(relationship with parents, peer pressure, delinquency, 
academic performance and relationship with teachers). 
Several factors could be responsible for the results: 
1. The questionnaire was administered to only 29 
participants. 
2. The sample of subjects may not be truly 
representative of the truant population. 
3. The instrument used to gather the data may 
not include all relevant factors that 
contribute to truancy. 
Based upon the results, however, it can be 
concluded that peer relationships and academic 
performance are related to truancy. If a student gets 
along with his peers and performs well academically, he 
is more inclined to attend school. 
Most of the participants reported that they 
belonged to single-parent family structures. This 
result supports the conclusions of other studies 
which found the attendance of students to be better in 
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two-parent homes (Edwards, 1965; Levanto, 1975; Levine, 
1986 and Gross, 1977). 
The present study supports the conclusion by 
Nielsen and Gerber (1979) which stated that despite the 
student's dislike for school, many consider it 
important. The frequency of truancy appears to increase 
with the student's age and grade level. This finding 
supports the conclusions by Levanto (1975) and Grimshaw 
& Pratt (1987). 
The lack of parental involvement was also 
consistent with the studies conducted by Edwards (1965) 
and Brown (1987). This could be one of the reasons for 
the student's attendance problem. If a student is from 
a home which places little value on obtaining an 
education, he/she is more likely to truant. 
The majority of the students reported that they got 
along well with their peers. This finding supports the 
conclusions of other studies (Novy and Donohue, 1985). 
Upon examining the data, it can be concluded that 
systems such as the family, school and peer group have a 
tremendous affect on the adolescents' behaviors. The 
adolescent adopts the values, attitudes and coping 
skills of their significant others. In fact, 
Developmental Theory emphasizes the importance of the 
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peer group in assisting adolescents to develop healthy 
self-identities. 
Limitations of the Study 
The writer examined truancy from the perspective of 
students in two alternative high schools. Therefore, 
one limitation is the research setting 
The fact that only voluntary participants completed 
the questionnaires was also a limitation to the study. 
The sample may not be truly representative of the truant 
population.(The study was limited to students with 
irregular school attendance that were present on the day 
the questionnaires were administered). 
The short time available in which to conduct this 
study was another limitation encountered. 
Suggested Research Direction 
Both small and large scale studies are required to 
provide information in the following areas: 
1. A comparative study of male and female truants 
regarding the reason(s) their absence from school 
would be very valuable and interesting. 
2. A study which examines the impact of the drug 
culture on truancy would be very informative. 
3. Research that investigates the attitude of 
professionals in the education system. 
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4. A comparison of the effectiveness of intervention 
tehniques (eg. examination of the impact of 




IMPLICATIONS FOR SOCIAL WORK PRACTICE 
In order for social work practitioners to intervene 
effectively in cases of truancy, they must be 
knowledgeable of the causal factors involved in truancy. 
Murgatroyd (1987) emphasized that in order to counsel 
students and respond appropiately, it is important to 
understand the motives of truancy. 
Many professionals in the educational system do not 
have a clear understanding of the various roles school 
social workers must adopt. It is important for the 
social worker to be prepared to adopt the roles of 
enabler, liaison/mediator, teacher/consultant and 
researcher. However, he/she must be aware that the type 
of school atmosphere has a considerable influence upon 
the role that will be accepted or tolerated. 
In the role of enabler, the school social worker 
must be sensitive to the needs of truants and their 
families. He/she must be knowledgeable regarding the 
problems, concerns and pressures that adolescents 
encounter. It is important that they assist the 
adolescent and his family in satisfying needs that 
conflict with regular school attendance. In order to 
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accomplish this, social workers must be familiar with 
the agencies in the community that offer assistance to 
adolescents and their families. 
In the role of mediator/1iaison, the social worker 
must work with the student, family, school and community 
to create the type of atmosphere in which all students 
can successully learn (Ziesemer, 1984). This can be 
accomplished by providing courses that will stimulate 
the student's interest, and implementing services and 
programs aimed at increasing school attendance. In 
addition to advocting on the student's behalf, the 
social worker plays an instrumental role in assisting 
both the family and the school in establishing a better 
relationship. The social worker clarifies the roles of 
the school and the family to help them understand each 
other. It is important to note that the type of 
relationship that exists between the family and the 
school is very important. 
In the role of mediator/1iaison between the student 
and the school, it may be necessary for the social 
worker to inform the school regarding their role in 
contributing to the problem of truancy. In many 
instances the school's response is punitive and this 
results in more hostility between the students and the 
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staff . 
The teacher/consu1 tant role is one in which the 
social worker provides individual and group counseling. 
The focus of individual/group counseling sessions may 
be: (1) to assist the student(s) in developing positive 
attitudes toward the educational process; (2) to teach 
the student new and affective coping skills that will 
enable him/her to adjust to problems and (3) to teach 
the student effective study skills to improve their 
academic performance. However, group therapy may be the 
most effective means of intervention for truant 
adolescents because the peer group is a powerful source 
of influence. 
In the role of researcher, the social worker must 
be knowledgeable in two areas: (1) the causa 1 factors 
that contribute to truancy, and (2) the various 
iaWry^iiiJLaa too tin ia.u e.s/s_t rjrteg ies utilized to improve 
attendance. In this role, the social work practitioner 
must be willing to experiment with various intervention 
strategies and evaluate their effectiveness. Examples 
of intervention strategies are the following: 
(1) punitive methods (eg. withholding credits for 
courses, suspension); (2) employment training and 
placement and (3) incentive programs designed to 
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motivate students to attend school regularly by 
rewarding them with prizes such as tickets to concerts 
or sporting events. 
In order to ensure educational opportunity to all 
of society's youth, social workers and other 
professionals in the education system must continually 
seek intervention strategies that will improve school 
attendance. 
There are several problem areas that social workers 
may encounter in the school setting. They are as 
follows: 
(1) The student's right to confidentiality may be 
threatened by other school personnel demanding 
to see information that the social worker 
regards as confidential. This could also 
jeopardize the trust established between the 
student and the social worker (Rose and 
Marshall, 1974). 
(2) The social worker may unconciously adopt the 
attitude of the other school personnel that 
the solution to the problem of truancy is not 
the school's responsibility (Ziesemer, 1984). 
(3) The social worker may be torn between loyality 
to the student, school, and agency/community. 
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According to Ziesemer (1984) the social worker 
may become confused about who is the client. 
To overcome this conflict, the social worker 
must realize the student is their primary 
concern. 
Developmental theory emphasizes the importance of 
understanding the physical, psychological, social and 
cognitive changes that occur in the adolescent 
population. 
Throughout this study reference has been made to 
the importance of school social workers having knowledge 
of systems theory. This theory acknowledges the 
influence of the various systems on the behavior of the 
individual. Cimmarusti, James, Simpson and Wright 
(1984) emphasized that systems theory can enhance social 
work practice by providing a theoretical framework that 
focuses on treating the client and his/her context (be 
it family, school, peer group or community). 
It is imperative that parents, teachers and the 
community cooperate with school social workers in order 
to successfully combat the problem of truancy. "In 
essence, when all who are concerned and affected by the 
problem become involved in the solution to the problem, 
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I he Educational Level oX t he. SJtuderLtstl Ms there 
Educational level of Mothers Frequency Percent 
Some Secondary 3 10.3 
Secondary Graduate 15 51.7 
Some College 1 3.4 
College Graduate 7 24.1 
Missing 
Table 7 
Ilie. Edu.cs.ti.QnaI Level of. the. 
3 
Studs nisi. F.a there. 
10.3 
Fathers Educational Level F requency Percent 
Secondary Graduate 15 51.7 
Some College 1 3.4 
College Graduate 3 10.3 
M i s s i n g 10 34.5 
Table 8 
Health and Standard LLexIndians. LQX E’ar_en_La.l R&Xatdjanalxip. 
Rub s c a le. 
Item Mean St.d. Deviation 
My mother knows I do 
not attend school 
regularly 2.379 
My father knows I do 
11 o t. a t. tend s o h o o 1 
regularly 3.724 
My mother is strict 2.655 
My father is strict 3.793 
My mother is dificult 
to get along with 3.414 
My father is difficult 
to get along with 4.034 
The most important 
people to me are my 
parents 2.759 
I feel my parents 
expect to much of me 3.069 
I feel my parents 












(leans and S.tandaxd Dev_iaticm £QX De1 in.qu.en.cy. 
Subseala 
I t em Mean Std . Dev. 
I cut classes a loi 3.931 1.387 
I am disruptive in class 3.897 1.263 
I was involved in one or 
more fights 4.103 1.633 
I drink alcoholic 
beverages 3.897 1.496 
I was involved with the 
legal system or arrested 
for an offense 3.655 1.625 
61 
Table 10 
Means and Standard Deviation. f.or. ELesr. Rela.ti-Q.nshie. 
sub. so ale. 
1 tem Mean S td. Dev. 
I get along very well 
with my siblings 2.552 1.682 
1 am liked by my 
classmates 2.724 1.412 
I am liked by other 
schoolmates 2.414 1.350 
My friends accept me as 
1 am 2.276 1.623 
My friends do not 
attend school regularly 3.552 1.617 
My friends are the most 
important people in 
my life 3.621 1.568 
My friends influence my 
decisions 3.931 1.486 
I would feel lost without 
my friends 3.586 1.570 
I miss school to impress 
my friends 4.103 1.543 
Table il 
lle.aii and dLandard Dov_iai.iori f.ox Academic. Performance. and 
HeJLaJLlanship. with Teachers 
Items Mean Std. Dev. 
I think education is 
important 1.65 
1 enjoy working with my 
classmates 2.00 
1 en.joy working with my 
teachers 2.103 
1 am unhappy or worried 
in school 3.483 
I am happy with my grades 3.034 
I am an average student 2.966 
Hy grades would be better 
if I attended school on a 
regular basis 2.310 
My grades would be better 
if I studied harder 2.310 













Me.an and. Standard Deviation I ox Ae.ade.mie Derformanoa and 
Relationship, with Teachers 
Item Mean Std . Dev. 
I get along very well with 
my teachers 2.862 
Hy teachers are not 
interested in me 4.034 
I was absent from school 
because I disliked a 
teacher 4.310 
I was absent from school 
because I was failing 4.034 
I was absent from school 










1. What sex are you? 
1. Male 
F einale 
2. How old are you? 
1. 14 4. 17 
2. 15 5. 13 
3. 16 6. 19 
PART I 
FAMILY BACKGROUND 
3. What is your mother's educational level? 
1. None 5. Some College 
2 . P rimary 6. College Graduate 
3 . Some Secondary 7 . Missing 
4 . Secondary Graduate 
4. What is your father's educational level? 
1. None 5. Some College 
2 . Primary 6. College Graduate 
3 . Some Secondary 7. Missing 
4. Secondary Graduate 
bd 
5. What is your family': s income level? 
i . 0 - 4,999 4. 13,000 - 16,999 
2 . 5,999 - 8,999 5. 17,000 and over 
3 . 9,000 - 12,999 
6 . How would you describe your family structure? 
1 . Single Parent 
2 . Both Parents 
3 . Mother/Father and a Step-parent 
4 . Another relative or guardian 
7 . How i many brothers do you have? 
1 . None 4. Three 
2 . One 5. Four or more 
3 . Two 
8. How many sisters do you have? 
1 . None 4. Three 
2 . One 5. Four or more 
3 . Two 
9. How many people stay in the same house with you? 
1 . One 4. Four 
2 . Two 5. Five 
3 . Three 6. Six or more 
10. Did your father have a problem with regular school 
attendance ? 
1 . Yes 3. Don ' t Know 
2. No 
ii. Did your mother have a problem with regular scnoor 
attendance? 
68 
1. Yes 3. Don't Know 
2. No 
12. Did any of your sisters or brothers have problems 
with regular school attendance? 
1. Yes 
2. No 
13. What grade were you in when you began missing 
school? 
1. One - Four 3. Nine - Twelve 
2. Five-Eight 
PART II 
Instructions: Read each of the following statements and 
decide whether you agree or disagree by circling the 
number that best describes your response. Complete all 
statements using the key below: 
1 = Strongly Agree 
2 = Agree 
3 = Undecided 
4 = Disagree 
b Strongly Disagree 
67 
PARENTAL RELATIONSHIPS 
14. My mother knows I do not attend school 
regularly 12345 
15. My father knows I do not attend school 
regularly 12345 
16. My mother was angry when she found out I was absent 
from school so often 12345 
17. My father was angry when he found out I was absent 
from school so often 12345 
18. My mother does not care about my poor school 
attendance 12345 
19. My father does not care about my poor school 
attendance 12345 
20. My mother punished me because I was absent so often 
from school 12345 
21. My father punished me because I was absent so often 
from school 12345 
22. My mother is strict 12345 
23. My father is strict 12345 
24. My mother is a loving person 12345 
25. My father is a loving person 12345 
26. My mother is a difficult person to get along 
with 1 2 3 4 5 
68 
27. My father is a difficult person to get along 
with i 2 3 4 5 
23. The most important people to me are 
my parents 12345 
23. I feel my parents understand me 1 2 3 4 5 
30. I feel my parents expect too much of 
me 1 2 3 4 5 
31. I feel my parent(s) dislike me 1 2 3 4 5 
32. I get along very well with my brothers and 
sisters 12345 
PEER RELATIONSHIPS 
33. I am liked by my classmates 12345 
34. I am liked by ether schoolmates 12345 
35. My friends accept me as I am 12345 
36. My friends do not attend school 
regularly 12345 
37. My friends are the most important people 
in my life 12345 
38. My friends influence my decisions 12345 
39. I would feel lost if my friends were not 
around 1 2 3 4 5 
40. My parents dislike my friends 12345 
69 
41. I miss school to impress my friends 12345 
DELINQUENCY 
42. I cut classes a lot 12345 
43. I am disruptive in class 1234 5 
44. I was involved in one or more fights 1 2 
45. I drink, alcoholic beverages 1 2 3 4 5 
46. I was involved with the legal system 123 











I think education is important 12345 
I enjoy working with my classmates 1 2 3 4 4 
I enjoy working with my teachers 12345 
I am unhappy or worried while in 
school 12345 
I am happy with my grades 12345 
I am an average student 12345 
I am an above average student 12345 
I am a below average student 12345 
My grades would be better if I attended school 
on a regular basis 12345 
My grades would be better if I studied harder 
70 
for my classes 12345 
57. My grades would be better if my teachers 
helped me more 12345 
58. My grades would be better if my parents 
helped me more 12345 
60. The school does not offer the courses I am 
interested in 12345 
61. I study for the subjects I like 123 45 
62. My teachers encourage me to attend school 
regularly 12345 
63. I get along very well with my 
teachers 12345 
64. My teachers are not interested in me 12345 
65. I was absent form school because I 
disliked a teacher 12345 
66. I was absent from school because I was failing 
ana did not want to repeat 12345 
67. I was absent from school because my classes were 
boring 12345 
68. I was absent from school because my classes were 
dif ficu It 1 2 3 4 5 
69. I was absent from school because I needed money 
to help out at home 12345 
70. I am employed 12345 
71 
71. I try to avoid or escape problems 12345 
72. I have missed 15 or more days last 
semester 12345 
73. My parents are active in Parents-Teachers 
Assoication meetings 12345 
74. My parents attend and participate in other 
school activities 12345 
75. My parents are interested in my progress 
in school 12345 
